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Language, Literacy and Diversity @ 21* Century:
A New Basics for Designing Global Learning

Koo Yew Lie, Peter Kell and Wong Fook Fei

This volume examines leaming and the leamer as situated mnoa range of social and
mstitutional contexts m Australia and Malay=ia, Thig 15 the second volume in a
special themed collection of two volumes on language, literacy and education in
changing times. This volume explores the intersections between [CT, globahsation
nnd institutional change with the issue of mulilingealism end literacy (ways of
readmg, wrnting, speakmg, lisiening and communicating 1n fwo or more langiages)
in envircnments of complex multiple and intersecting agendas of change.

The collection of contributions explores the complexily emerging from an
increazingly globalised, social context that 15 subject to continued radical social
change and technological advances. Within this complexity, there is o tfransformation
of the worlds of learmimeg and the notions of what work and cifizenry means, & the
combined effects of globalisation and mmternationalisalion have seen a steady
economic integration of markets and this has had an effect on the mode and nature
of commmunication, 'With these changes  come opporiunities and possibilities but
there are also conflicts for multilingual and multcoltural peoples in how diversaty
i2 recogmized and used o develop productive global relationships (Cope and
Kalantas, 1997, 2001). This complex scenano requires a process where diversity
iz recognized and profiled az productive rather than as threatening. This is
parficlarly mmportant at a time when there 15 a heightening of global tenswons;
semophobia and fear in the post Seplember 11 environment. In thes context, Kell,
Shore and Singh (2004) have called for educational strategies and produocts that
promote high multiculturalism where multilingualism and pluralistic perspectives
are valued, Thiz optimstic response to globalism s i contrast o the pessimasm
and narrowness expressed in the products that Kell et al (2004 see as representative
of monoculturalism The new era of the 21" Century according to them reguires a
new fiuidity and cntical awsireness about the relationship between hiteracy, language
and the opportunitics for “global optimism”™. This is the new basics for a new century
and replaces the restncting and instrumental approaches of learming developed in
the 19% century and consolidated in the era of the nation state in the 20* century.

Mew Sensibilities. New Times, New Contexts

Fluidity of thinking, adaptability and living with ambivalence are arguably
requisite sensibilities for meanimg-makers (@ 217 century to cope with difference
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dramatically exaggerated by space-time compression. Heweser, the constant need
wr live with complexity, ambivalence and difference may not be obvious (o some
educationmists, pohicy-makers, communities and families, leamers, individisals
tespecially those who are institutionally powerful, and satisfied with the status

quo of deference and compliince),

The jeneral unawarensss of the “value' of multhogeal rescurces may be true for
larpe groups of Malaysian leamers who perceive disconnection with their vermacular
rescairces when beamning English duee to the standardisation and essentialisacton of
such drversity and difference (Koo, 2084a). This dommant view 15 discursively
reinforced by some state and official documents on English language policy and
educational pohicies which essentiahises questions of English 1o skills and education
m nation-state discourses concerned with global competitiveness that whilst mportant,
are limatesd in opemng up spaces for new beammg and new social engapements.

Indeed, perhaps 10 be patonalistic m a plurahshe sense requires a person o be
piobal informed, aware and plobally participatory and responsive. Connections
between the local and the global are the new basics with globally economic
compressions, internationalisation, migration and communication being enduning
features of the new world, 'With space-time compression characlenstic of thiz
fast moving century, Koo (2004h) emphasizes the intercultural, educational and
language literacies (genres and: lingushic codes, language styles and register)
needed to move in-between varous social-cultural and political spaces. Bridges
must be provided by governnsents, education and community o link between
mnerity groups with diverse contexts to help commumties and leamers.

versity has to be nepotiated, represented and contested 1n vanous spaces amd
strategically. The crucial perspective of looking at the significance of diversity in
human development and productivaty s largely absent, iromcally in educational
spaces which are both sites of reproduction-transformation but some tend to
negiect their transformative role, Farish Noor (2002 | for example, sees
reproduction discourse dominating state and educational discourses, consteaining
other ways of looking at issues and providing spaces for explonng alternatives.

The invisible multilingual resowrces may be viewed as impediment, However, there
are other views likg Homberger's {2004) that sees it a5 funds of knowledpe mn a
broad ecological view ofmuinhmgualism and educational diversity, However, within
this latter view where the multilingual is seen as a resource (embedded within
larper multi-cultural perspectives), it has o be interropated and mediated in
education — throurh the interpersonal, interlingual and intercultural in classroom
mterventions, educational policy and planning. Soch a view 15 articulated by Koo
(2005} who arpues for looking at languape and hleracies as siteated, pheralistic
ind heterogenons webs of meaning-making and knowledge production rather than
overly with the pamow pursuit of so called language proficrency,
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Literacy 15 now widely accepted, espectally by advocates of the new hiteracy’ studies,
as pluralized in contrast o previous view of literacy which views it as singular,
discrete and monolithic. The expanded view of hteracies see practices which are
closely related to situated meanings, texts, language, popular/everyday colture with
the politics of recogmition of powerful languages, the role of catcal iteracy (Ges,
1996) and vernacular knowledge from primary and secondary life-workds.

Embedded in these pluralistic hieracies are values and ways of behaving that may
be priviteged which are not visible especially to oulsiders or novices who need to
learn the ways of behaving in these comrmunities of practices. There are identitics
associatled with the hiterate wayvs of behavinge marked by wavs of valumg-seeing-
communicating mchuding use of particular lanpuage forms, styles, and genres.

Embedded 1in multshngueal languages are nch multicultural resources (which are
sidelined or ignored in decontextualised views of literacy) including the
philozaphacal, hnguistsc and semobic resources which belong to them as members
of primary life-worlds. These vernacular ways of being and  languages offer
possibilities for cezating new knowledges, new ways of being, new ways of
interacting, new ways of domng and what Anthony Reid (2003) has desenbed as

multiplex identities.

Homberger (2004) descnbes biliteracy as an altempt to bong topether work on bi-
multilingualizm and literacy. In an ecological and melusive view of literacy, Homberper
suppests how educatiomsts should provide melusive educational and langueage
opportunities {or people who are bi-multilingual to enter literacy programs and
prachces, Inthe past, there has been a povaleging of particular Discourses and language
roles without considering the role of vemacular languages and discourses, and a
fatlure to recopmze the significant social capifal of multlmgual speakers in dermpant]y
monolingual environments, The growth of English as a global languape has contributed
to the amnesia about the existence of multtlmmatizm as the domnant way of life for

miost people on the globe (Singh, Kell and Pandian, 2002},

Increasingly, theories on literacies focus on literacy as secial practice which offers
& more inclusive philosophy of social and educalional perspectives (Street, 1993;
Gee, 1996; Hamilton, Barton and Ivanic, 1994). contrasting it with
decontextualizsed views of literacy where literacy is viewed as principally at the
hands of the individual and‘or her community and where there i3 illiteracy, the
blame rests on the mdividual or her community. Social practices are socially and
historncally constituled apgrepates of worldviews, ideologies, values, attitades,
behaviors and thinking of particular communitics in situated contexts. These
prachiices are i part expressed through socally sinctioned performances and
situated displays 1like listening, speaking, reading, writing and production of texts
through which particular identities are constituted and membership into cultural
communitics recognised. Literacy practices are also embedded within the socal




) JL Jourrsd ol Larepirage Teaching, Lingessdics arid Lilevatiee - Vol 1.2

practices or Dhscourses of particular communities. In this case Discourses is spelt
with a capital d" to convey its importance. These Discourses are recognised &z
socially recognisable-ways of thinking, believing, feeling, meamng-makimg, ialking,
reading, wnting interacting amd valaing in particular situsted comtexts (Gee, 19596)

Literacy practices are conceived of at vanous levels of abstraction that are
embedded in as well az mamfesicd by Discourses that represent shared norms,
values, beliefs, ideologies, attitndes and behaviors of particular communities.
Literacy practices heretofore emerge from multple ways of meaning-making based
on what people value in thinking, acting, reading and wnting. Literacy prachices
may alzo include the pamicipams” perceptions of what count as knowledge, who
and which mstitution has ogehts to legitimise knowledge,

Further, literacy practices are emhedded and located in ideological and power
relationshaps. Underlying reading and writing practices are assumptions,
idealogical commitment, beliefs and values of the particular social-cultural
contexts from which it emerges. Some literacy practices are more dominant and
visible compared 1o others because they are valued by powerful hierarchies, The
learming and mastery of these endorsed literacy practices that are valued by
hicrarchies and often represented as the values of mainstream communitics and’
or mstitutions allocate the status and power ond the resources that go with these
and overwhelm other perspectives. In this climate, we sec the growth of the
“"English only™ movement in such countries as Australia and the US where other
lanpuages such as Spanish in USA and Indipenous languages inAustralia banie
for resources and recognition.

Yet, the acquisition of vemacular and everwday literacies are necessary for the
atfirmation of particular identitics particularly those from one’s primary life-
worlds, those from the family for example. Here the 'life-world” is understood in
terms of Jim Gee’s definition (1996; 181} 'that space where people can claim to
know things without basing that claim on access to specialised or professiomnal
Discourses with their special methods for producing kEnowledge'. Eilferences
between primary (involving family and community) and secondary hfie-worlds
(ivolving schools, bureaucracy, religous mmstitutions, economic institutions,
povernments and work spaces) may lead to a conflict of identity and roles.
Continuitics between primary and secondary life-worlds need to be explicated
and conscientised (in the Fremrean sense), o al Jeast critically engaged with, by
teachers and literacy mediators to help participants whose primary life-worlds
are markedly different from secondary hife-worlds.

A strand in a pluralist perspective comprises the pedagopy of conseiousness-
ratsing in and the phenomena of crossing and'or of mixing life-worlds, oflen
mvisible to novice participants themselves, This, 1t 1s argued, 15 ¢rucial in
empowening mullilingual peoples becoms meta-aware of the reasons, processes
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and effects of traversing and hybridizsing life-worlds. This wall help engage ther
meda-awareness for strategic participation in contemporary focal-global spaces, a
requirernent of new spaces of leaming and work where plurality and difference are
salient characternistics. Multple and hybnd intersctiom patterns, commmmcation
stvles, ways of speaking and self-presentation are now required for teamwork
mvelving culturally diverse members of different life-worlds and disciplines. The
creation of new knowledies 15 2 requirement at Post Fordist work sites where the
‘mew” involves among others, new ways of looking a1 a problem, and where
hyvbndization of Discourses is limited n the way that new forms of interaction can
be accommodated. The pluralisation of literacies represents multiple, and
overfapping forms of literacies that mdividuals and communities now have to
encounter. These are often complex and contradictory and depart from what was
formerly described simply as languape and numeracy literscies. Other liberacies
such as information, critical, visual and technological literacies are also necded as
a congequence of some of the new technologies that charactensse globalisation,
Giee (1996) and Lankshear (1998) arpee that increasingly there will be an emphiasis
on situated repertoires of languape and litcracy engagements that incorporate thess
new forms of literacy as well as the linguistic codes, styles and genres in spaces
charactenised by different cultures, lanpuasges, hife-experiences and ideologies,
literaces which typify what 1s referred to as multhiteracies.

The noton of a pedagoiry of multliteracies (New England group, 1996) [ocuses
on situated leaming where sociocultural perspective on leaming, include both a
commitment 1o critical hiteracy and the exploration of multiple meanings of texts,
that engages diverse ways awareness and participation in both private and publie
spaces (Homberger, 2004

Mew Learning and New Design

Kalant-s and Cope (2005}, through the mulititcracies project and the more recent
New Dezigns for Leaming Project, describe a fundamental change in human
relations of learnmg, This project, involving a global terms of researchers,
investigated the implications of what multiliteracies maght lead to m lerms of
digital learning environmenis through the use of tools to support such
environments to explont future tyvpes of learming which are consopant to
possibilities of ICT, digital identities and life-styles of leamers. In this, they
distinguish between conventional designs of leamer where the classroom was
typified by teacher exposition, question and answer mvolving one leamer at a
time and whole-class recitation in unison, They also suggest that the clazsroom
was a place which inculcated a rudimentary “basics’ ol reading, writing,
mathematics and civics. At other times 1t was a place of passivity, boredom and
failure. They argue that this would have been appropriate for traditional work
characterised by deference to authonites, hixed and linnited skills within the space
of the largely homogenous group of cilizens.
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They sugpest that the emergence of the knowledge sociely reguires new
dispositions and new sets of skills. This knowledpe society places values “in the
intangibles of human capacity, organisalional flexibility, business processes,
customer relationships, brand dentity, technelogical know-how, product sesthetics
and service values, This represents a shift away from the old grounding of valus
primarily in fixed capital and basic skills,” Such a scenario provides opportunitics
for learning, o space where leamers are oitizens and workers who can operate.

They descnibe New Leaming as learning environments which foster a culture of
innovation based on calculated nisk, require learmers to thank and act in teams,
reward problem posing and creative solutions, and respect and shape persons
when are focal and yet globally enguped. New learmng s deemed to encourage
thinking which draws upon diverse sources of knowledge, engaping m diverss
perspectives, knowledge onentations and approaches to problems,; develop a
capacity for lifelong and hifewide leaming, develop the ability to communmicate
using the new multimodal information and communication media, and o cntically
interpret their messages. To support such sensibilities and skills in learmers,
Kalantzis and Cope propose New Designs for Learning that “imagme(s}) and tesiizs)
nnovative tools and leaming environments. m which the blackboard, textbook,
exercise book and test are augmented and at times replaced by dimtal technologes.

The critical point, however, iz not the technologies, The technologies present a
wide range of potentials but need to be applied within a desigm process that
heightens capabilities and not just repeat the rmistakes of passive and compliant
“old learmning”’, Indesd, the first phase of the so-called "e-learmng” environments
that came with the advent of ICT in education only replicated and accentuated all
that was inadequate about the traditional ¢lassroom with the transmssion of
received knowledge question and answer routines, namowly focussed tests and
uneven access o learmmg resources. Some of the first phase e-learning
environments even represented a reduction n the quality of tradittonal classroom
Despite their aura of newness, they are just as serelevant to the needs of the
knowledie society as the treditional classroom.

The sipnificance of the new technologies is that, as media, they allow for very
different ways of engagimge, relating und communicating, The New Designs for
Learming Project is curmrently exploring the potentials of the digital technolemes
to transform learming environmenis, 1t has developed two principal tools: a
L.earning Diesign Space and & Leaming Design Framework to enable educators
and learners (0 realise the full potential of new leamung environments. Kalantzis
and Cope {2005) argue that this will fundamentally change the human and
knowledpe relations of leaming: suppesting that leamers will be avtonomous
and responsible, working at their own pace and following leaming pathways
determined by their own pnor knowledge amnd lines of interest. They say leaming
will be localised, relevant and engaged, connecting with the leamer’s social
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environment, personal nterests and experience, whilst making powerful hnks
between local or specific knowledze and global or general knowledge.
Coilaborations and joint work will be casily managed and using devices such as
emanls mecrored m o message pool each ime a collaborstor makes o change 10 a
work, and capturing the conversations and negotiations around the evolution of
a work. The aundience for a student work will be ineneasingly lateral, communicated
noi just to the teacher but also 1o fellow students, the wider learning community

andd parents, The direction of knowledee flows will be bottom-up more than top-
down: learners will use a variety of sources to build their own knowledge and

teachers will translate broad curriculum goals into locally engaged curmculum.

Digital environment enables tools and spaces where multiliteracies can be taken
o new heghts, One of the challenges facing educators 1 such a society 15 how
o provide meanmgful leaming expenences for our leamers so that they acquire
not Just Enowledge but more importantly through their engagement with the task,
they acquire applicd knowledge that they need to succeed n the 217 Century:
Loty Lockyer amd Barry Harper in thewr contribuhion, A Technolopy-Eankanced
Multifiteracies Learning Design for Geagraphy Education, describes a project
that involves the design of a K-12 Geography education excursion progmam, The
design is based on two ideas that include firstly, & contemporary view of pedagogy
that scaffelds be provided to students engaged in real world task and secondly,
some Memerging views of multiliteracies”, Lockver and Harper further explain
how the multihteracres learmning design that has been developed 15 applied and
implemented within a techmology-enhanced environment which provides bearmers
with access 1o the multi-madal texts and tools through learming desipns whach
have taken into account the use of hngustic and viseal, technological and other
signg. Their leaming design around the Sydney Olympic Park Geography
Challenge 15 conceptualised around an integrated senes of tasks wath supports
and rezources. The paper provides an imtnnung broad and detaled analysis of
tasks which involve problem-solving, critical literacy and muliliteracies, The
paper provides broad and specific desipn exemplars of how pedagogy muost
dynamically link ways of knowing to ways of representing meaning which are
valued in the particular discipline of geography. The writers citing from Gerber
(1995, sums up the relationship between Literacies and geopraphy education n
saying ... the greatest benefit of injecting technological and graphic literacy
inlo the peographical education process will be the empowenng of the leamers...
evidenced through enhanced problem-selving capacities of the learners using
more relevant data in a more skifled manner” (p. 56). For the projedt design
team, this statement underping the pedagogical design of learning experiences.

In the Multiterzcics perspective {(New England Group, 1998), a ontical
engagement 15 seen as a basic requirement, where reflexive meaning-making
mvalves the interrogation of texis and the contexts that produce those texts. In




as well as options arcund lanpuage ina multilingwal context,

Appropriate scaffolding i3 considerad an important fotm of mediation or action
which can be focused on the broad needs of the leamer. Mohamed lsmail
Ahamad Shah and Mormala Othman's paper, Studenis ' Ouiput fn
Communicative Language Teaching Classreoms asscsses whether “the
production of modified ouwtput by learners 1 a Communicative Language
Teaching (CLT) classroom encourages communication and enhance langoags
learning”. Their respondents were beginners and intermediate level learners
studying in a umversity in Malaysia. They audio taped the class teachers’
interactions with these students i the elassroom and found that in 2 language
¢lass “opportunimies for the production of output were not always avislable
io the students™. They supgest that teachers make "adjustments” when
interacting with their students 10 class lo encourage commumeahion and















